DISRUPT!ON

ININ

Unfinished Learning
Community of Practice

Our Norms

6-12 ELA
April 21, 2021

We ask that you please:

1)Keep your camera on when possible!
2)Stay on mute unless you are speaking
3)Trust the process

| 4)Take a sfrengfths-based approach
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Welcome Back!

Ali Wilson, Ed.D.
e Former middle
school literacy +
Special Educator
e Currently Assistant
Professor

Access Today's Note Catcher!

https:/ /tinyurl.com/NDEULSession4

a Google Docs

Copy document -y

Would you like to make a copy of NDE Day 1_6-12_Notecatcher? |
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Simple View of Reading K Today's Focus &

e Thematic Text
- Sets - Supporting for
RC - D X I-C e Activating + RC - D X LC Reading and
. o _ge S . Understanding,
Building
LlngUlShC . Knowledge DeCOdlng Comp;zllrefme:exfs,
Comprehen5|on e Direct + Indirect Foundational
Vocabulary Skills and
Support Fluency
8 9

\ q
Our Essential Questions K Today's Objectives &

HQW d0‘| know @ SJ‘fUdenT is e Learn how to identify if a student had a
struggling with processing the text? print-processing need that is impacting
What does equitable instruction for fheir comprehension
students with this type of unfinished * Learn how fo use running record as a

learning look like? diagnostic tool to identify fluency supports
e Learn strategies for supporting fluency,
and identifying needs in decoding, and
RC =E|x LC phonemic awareness
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Let’s Hear From Youl! Let’s Share Out! , ,
In your breakout groups, discuss: e How do you know when sfudent is
e How do you know when a student is struggling WIT.h processing the texte
struggling with processing the text? e What strategies/programs do you use fo
e What strategies/programs do you use to intervene fo support them?
intervene to support them?2 e What is going well with this model? What
e What is going well with this model2 What isn'te
isn't2
12 13



Adolescent Reading Intervention Q

ASSESSMENT

Categorical, non-diagnostic
data used for placement

PROGRESS

MONITORING

Limited data used to
assess progress

NO EXIT
RAMP!

SCHEDULING

Complicated + complex - scheduled for all year class

4/30/21

What do we do about thise s

« Continue to think about intervention as a
“continuum of supports” so that students get
aligned needs met in core

« Use diagnostic measures to identify when, if
and how students receive short, targeted
interventions with an “exit ramp™

14

Chall's Stage of Reading Developmen’rK

15

N
Overview of the Stages \\

Stage 0: Pre-reading (birth - é):

* Accumulatg knowledge about words & books|
. Leog\ how to fhyme andlearn abouf sounds of |
words

These 3 stages are
where students
acquire “D”

ds (Decoding) skills.
» Continue to accumulate knowledge and vocab
Continu umu g \Y RC=D x LC

through books
Stage 2: “Ungluing from Print” (7-8):
* Confirming what is knoto focus
on comprehension
« Solidifying background knowledge

Stages 3-5: Support language & knowledge building

Stage 1: Initial Reading (6-7):
*| Mapping sounds to letters

Meet the Four Foundational Skills s

1. Print Concepts = knowledge about books

2.Phonological Awareness = hearing sounds
that make up words

3.Phonics = mapping sounds fo letters on the
aTalel=]

4.Fluency = reading with speed, accuracy +

expression
RC =[D/x LC

17

N
Consider this quote \

“...Human beings can attend fo only one
thing at a fime. We are able to do more than
one thing at a time if we alternate our
aftention between two or more activities, or if
one of the activities is so well learned that it
can be performed automatically.”

-LaBerge + Samuels, 1974

How might this concept relate to fluency?

19
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Cognitive Process of Reading

Fluency is the “bridge”

Reading with understanding
requires that students:

N

1) Unlock the 2) Make meaning from
words from print what's being read

A Shared Definition

a

q
Great Readers A.R.E. Fluent &

Accuracy Fluent readers...
. Read d 1
Fluency is... Oeciurv(;?élys 1.read words and punctuation
- f accurately
Accura?e reading .O afext OT,On Rat 2.read aloud at an appropriate
appropriate rate with appropriate L, pace
expression. e 3.read with appropriate
. - expression
Noteatngike | 4-understand what they are
arobot! reading
22 23

An Important Distinction [;'jJ

Fluency does not guarantee
comprehension...

o
How Do | Know if Fluency is the Culprifxé.?&

You may see...

* Low accuracy

* Low reading rate

o Little expression

e Comprehension is
impacted

...but lack of fluency guarantees lack of
comprehension.

In the chat:
Re-state this in your own words
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\] s
How Do | Know if Fluency is the Culpri’r& What is a Running Record? :
Lean in and Listen! 1. Student reads a passage aloud to a teacher at
A running record is a their normal speed for a minute or so
“window" into a student’s 2. As the student reads, the teacher writes down

. errors
reading process by e
exomining their Oral 3. Once the student is finished, the teacher calculates

the rate, accuracy and expression [as a proxy for

Reading Fluency (ORF). It is comprehension]
the best indicator we have 4. Teacher analyzes data to identify student’s
of the student’s cognitive strengths and needs and plan supports
reading process.
27 28
: . W : W\
What Does this Information Tell Us? : Interpreting the Results .
| nceperdent nshuctonal|_instoton | + ndependent (Comfortable)text = A sfuce
NG, 97-100% 90-97% <90% canread and understand fthe fext with
limited support/scaffolds
Rate/Fluency 130 wpm + 100-130 wpm <100 wpm ¢ Instructional Text = A student can read and
P——— understand the text with some supports
° [fd'ﬁ :seso 70-100% 75-90% <50% . Frustrqtion/C_haIIenging Text = A student
Expression as a Y v N needs intentional and strategic supports put
Proxy] in place to read and understand text
29 30

' o A\ | \ |
IS?L%r%rehng the Results: Remember the baset&b& What else can this data tell us2 \
We use this info L. Measure of Comprehension In addition to strong core instruction,

Lo some students may need more, and

fo identify we can use fluency data as a first

sueports',’ not fo step to identify underlying decoding
level” the issues|
readerl 7 I :

&
j10% =Y _
%
high reading  low reading  high reading ~ low reading
ability & high  ability & high  ability & low ~ ability & low i

32 33




.
Let's practice! k

How can we use running record
data to understand WHY the student

is struggling to read fluentlye

4/30/21

A\
Remember Mr. Yardley + the Narrative Proﬂle?&

He analyzed 3 artifacts in the unit and identified some
whole-group trends across his class:

Jessica
Maddie
Trevor
Jacob

= NN W
o =IN W
o o = N

34

\N
Mr. Yardley's Strategic Plan &

Met with each of the students during

independent practice and conducted two one-

minute running records:

1. Current grade-level text in the unit (Where | Am
From poem)

2. Below-grade level text they used earlier in the unit
(related to the Map activity they completed)

Trevor 2 1 0
Jacob 1 0 0

35

Let's Take a Listen

Listen to Sarah read
aloud for a minute.

Notice: How is Mr.
Yardley marking the
texte

36

ldentifying Level

37

. . . ‘
Key Points - Conducting a Running Record&

Accuracy = 88%

Rate =75 wpm

Expression = No, reading in
choppy phrases

What level is this for Sarah?

_ Independent | Instructional

Accuracy 97-100% 90-97% <90%
<100wpm

Rate/Fluency 130 wpm +  100-130wpm

* To maximize efficiency, number the words of
the passage ahead of time and stop the
student after a minute

e Affer reading, calculate the rate, accuracy
and expression to identify the level of the
text for the student

* Use this data to plan scaffolds, not identify
the “student’s level”

38
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\ |
Let's Debriefl! \

Fluency Data

analyz:‘:rsle - -
students’ fes US| ER (e (UEDER Acc WPM  Exp. Acc WPM  Exp.
RATE,
ACCURACY  Jaime 100% 130 Y 95% 100 Y | Jaime 100% 130 Y 95% 100 Y
and 5
EXPRESSION. Antonia 96% 170 Y 90% 170 N Antonia %% 170 Y 90% 170 N
) Sarah 85% 80 N 88% 75 N
What can this Sarah 85% 80 N 88% 75 N
data tell us? Trevor 98% 180 Y 91% 170 N
Trevor 98% 180 Y 1% 170 N
Jacob 80% 78 N 70% 65 N
Jacob  80% 78 N 70% 65 N
40 41
q ; N
Now that I've analyzed the data... > Components of Strong Fluency Instruction \\&
1.Students must have sufficient practice
. with a variety of texts
...now do | use this data to 2.Students need to hear fluent reading
plan instruction? modeled , ,
3.Students need repeated practice reading
a text
4.Students need feedback on their reading
-"Building Reading Fluency," Liben, 2016
42 43

} q
Components of Stfrong Fluency Instruction \

1.Students must have sufficient practice
with a variety of texts

2.Students need to hear fluent reading
modeled

3.Students need repeated practice reading

Review the
“Instructional Activities
to Support Fluency”
and consider how
these might look in
practice

3 SeHioided parner Reading a text
33 E'?’E.ig:{eggie;g:’"'ge"'LeSS°" 4.Students need feedback on their reading
. l}adio Reading
-"Building Reading Fluency,"” Liben, 2016
44 45



Specific Feedback

Sample Fluency Feedback

“You got all the words right, Thomas, but you read too fast. It was hard for me to
follow what you were trying to tell me.”

“Eliza, the way you made each character sound different in this dialogue was
fantastic. It was easy and fun to listen to these characters arguing.”

“I really like how you paused between sentences. This gave me a chance to think
about the author's message. Now think about finding places to pause for just a
second more inside longer sentences.”

“I loved how you made your voice strong and loud in this section. It really told me
that this section of the passage was important.”

“Try slowing down here and making your voice a bit softer. Remember, you're
trying to tell me about something mysterious. Tell the story with your voice as well
as with the words.”

Source: “Creating Fluent Readers” by Timothy Rasinski

A\

4/30/21

\ |
Let's Plan for Instruction! \
In breakout groups, read Mr. Yardley's plan
and consider:

* What evidence of the components of
strong fluency instruction are included in his
plang Where might you push his plan?

* How are the strategies he chose aligned
with the students’ strengths and needs in, o
fluency? i

46

Let's Debrief! ,

¢ What evidence of the components of
strong fluency instruction are included
in his plane Where might you push his
plang

* How are these aligned with the
students’ strengths and needs in
fluency?

47

A\l
Remember... \
We must be intentional when applying supports!

Determine the most appropriate fluency strategy based on
your students and the level of complexity of the text(s):

Paired Repeated Model
Reading Reading Reading

Less Complex More Complex
Text Text

48

Key Point #1

Fluency practice can and
should utilize grade-level texts
to support rate & expression!

Accuracy Rate
Read words Not too fast, not
accurately too slow

Expression +

Prosody
Attend to Cues

§

49

But... s

What about my students reading below
grade level? Am | only supposed to use
grade-level texts to support fluency?2

No! Using carefully crafted fluency practice in
grade-level text is appropriate some of the time,
but...

51

50
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But For Students with Significant Fluency \g

Needs...

Supplemental practice in Instructional
Levels texts supports accuracy and rate!
Just make sure you are offering BOTH, and
that this doesn't take the place of core

4/30/21

q
Resource Spotlight: SAP Fluency Passages K

“Fluency Passages” from . "‘"
Student Achievement
Partners

instruction! tinyurl.com/SAPFluencyResources
Accuracy
Read words
accurately Rc = Ex Lc
52 53
Diagnosing Issues in Accuracy \ Underlying Causes of Dysfluency \
How do we know if a student's i
dysfluency indicates underlying that make up words
unfinished Ieomlr)g of foundational 3.Phonics = mapping sounds to lefters on the
skillse page
. Uency = [
expression
RC=[Dx LC RC=D/x LC
54 55

Phonological Awareness vs. Phonics s

Skill you can do with

Phonological your eyes closed

Awareness

» Focuses only larger chunks of
sound units

 Builds the ability to connect
sounds and speech

« Is at play when someone
recognizes and manipulates
chunks of sounds in spoken
language

Phonological Awareness vs. Phonemic Aworenes\g

Phonemic
Awareness

* Focuses only on individual
sound units (phonemes)

« Builds the ability to connect
sounds and speech

« Is at play when someone
recognizes and manipulates
individual sounds in spoken
language

Skill you can do with
your eyes closed

57
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Phonemic Awareness vs. Phonics N
Must do done with eyes open Phonics

» Focuses on the relationship
between sounds and written

letters/words
* Builds the ability to connect

4/30/21

At a Glance

HEAR + HEAR + READ +
MANIPULATE large MANIPULATE MANIPULATE
chunks of sounds | individual sounds letters/sounds
Know cat has one Know cat has Know CAT is

syllable, and three sounds - /c/ | spelled CAT and

sounds and written words rhymes with rat /al Jt/ we read it as
« Is at play when someone /el /ol 1/
hears a sound and writes a ‘ EASER 1o MORE  DIFFCUN
symbol 58
58 59
.. , \
Revisit Mr. Yardley's Data , , E’:]_\j In Summary... >

Read Mr. Yardley's next
steps for supporting Sarah
and Jacob

Consider: How is it similar or
different than what is
currently in place at your
school?2

1. Intervention must exist as a continuum, in both the
core, supported by general education teachers, and
when a student’s needs demand it, by interventionists
and special educators with knowledge about
reading

2. Strategic assessment systems (Standardized,
diagnostic, formative) should be used to identify the
type and kind of support

include an exit ramp

60

; ; \
A Final Note on Supporting Older Readers K

Providing foundational skills, to older readers who

have an identified need isn't only our job...it's an

act of equity. If we don't do this, it's likely they will
never get this type of support.

Instruction for older readers should always be
developmentally appropriate, and we be
fransparent and talk to the student about why they
are receiving this support.

61

) N
Resource Spotlight: Assessments \

Assessments for Foundational Skills

Letter Recognition + Alphabetic Knowledge:

Free Foundational
Skills Diagnostic
Assessments

gical awareness:
‘ownloads/Handout_QPAS.pdf (similarto Pre-reading

Decoding:
o Really Great Reading’s Free Decoding Assessments:
. Pros (phonol on

honemic awarenes ss)

62
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N
Reflection \

Read through the Qi In the chat:
Critical Actions to [Rae RSt .
Support All Students What did you surface as your next step for

document. supporting this work in your school?2

Share vour action item!

In breakout groups,
discuss:

What is your next step
for supporting this work
in your school?

64 65

Thank Youl!

Please give us your feedback:

https://tinyurl.com/NDESession4

66
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